BY DR FATIMA HUSSAIN

hough much has been said re-

garding whatshould or should

not constitute the history cur-
riculum, the methodology that
should be adopted for teaching has
largely been ignored. It is widely
believed that bright students do not
opt for social sciences. History, as a
part of social science, has also its
share of such beliefs. Students grow
up with abias thatlearning history is
boring and if you happen to suffer
bouts of insomnia, open your his-
tory text book in order to experience
the joys of instant sleep. To many,
the study of history is all about
memorizing facts and dates.

The existence of such negative at-
titudes towards social sciences in
general, and history in particular,
needs to be recognized and correc-
tive measures taken to change such
attitudes. History has few takers in
the contemporary education struc-
ture. Such construction, values at-
tached and competitiveness for
achievement has had a negative ef-
fect on the popularity of history as a
subject at the plus two and under-
graduate levels.

Mathematical and science based
areas of knowledge involving ra-
tionality and high ?evels of abstrac-
tion are construed more relevant to
the public sphere. They certainly
have a primary position in many
government and private sector un-
dertakings. They are also considered
more masculine and instill a false
sense of pride among those who are
able to opt for them on the basis of
marks. Subjects that involve greater
degree of personal, social, commu-
nicative and affective modes of
thought are seen as more relevant to
the private sphere and are gendered
asfeminine. Arguably, history spans
both spheres, as it has an important
public dimension. Yet many of the
skills required for its effective study
- communicative skills, for example,
whichhaveerstwhilebeen gendered
as feminine, are now considered
equally important for the public
sphere and for both the sexes. This
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The apparent contradiction lies
between planning a spatially bal-)
anced syllabus, which gives due re-|
gard to a local, national and-world;
perspective and the skewed struc-|
ture of the negative cucrichlgm;
which has been planned to %{s@]li
communities and to displease none:;
In fact, each theme should bg gg in|
its global context and a worl Trlhe_
line could be used to build Gp §trtrt-
tures in the pupil’s mind, which ate|
beyond the constraints of the.syHa-|
bus. These techniques would: pro-i
vide a coherent program of shidy|

rather than a series of d:iﬂ?m_tgd:

blocks. -

Even ‘facts’ which the eatfier te-!
gime deemed necessary to-bé fitéh-|
tioned in textbooks may betaught!
butwith a clarity and sense of wision. |
There is no harm in teaching religion|
but it should not be governed. by
deranged communal and xg :
bic fantasies while highli ! 'the|
specificity of each religionandiits,
culture. gis imy rativegtlo alsodogus|
on an ultimately unifying matrix.-

Therefore there is a need ta shift|
from the fixed and unitary pérspec-
tive of historical facts to a dtial,/éven,
multiple, and dialectical ‘perdpéc-:
tive. 510uld emphasis on l‘u?;l::qt of|
our religion and religious ethps:be-||
come imperative, it is impoztant to|
emphasise that religion mﬁ}?‘s"ibé"_ '
factor but not the factor in the shap-|
ing of history. When highlighting
the negative aspect of acrimonious|
relations/ animosity betweefi differ-|
ent religious/ethnic comrmpunities, |
the positive aspects of religious in-|
teraction and intermingling should |
be underlined. et na)

The beauty of history is thatideas
can ch with new evidence;arid
historical skills, like the thinkingbe-:
hind them, involve a layered.proc-!
ess that needs to be broken, doyn!
and understood much like peelirig|
an onion to get to the core. - +-~~-

The debate between moral dfd.

polarised. However, the moral and |
the historical, both converge and dif-|

perception has to be fer. Having flafity
viewed in the con- | 5 about this i&w ﬂt_‘;f.
tdexttrc‘:;l the post-in- "le role 0' d hlsmry rrlasl.xret prt&lfessio;al-

ustrial economy in understanding ¥or
which communica- wache[ hecﬂmes instance, wl'lte::::_ntge‘al~:
tion skills l'_tave a far S ing with womef's
higherprofilethanin | chgllenging, as truth [history. (eudiers,
the past. should use aFahge'df |

Finally, what con- sources and me 5}

stitutes learning in

telling is fraught with

such as oral histery, |

societyisalsoimpor- | 43 : to reveal connections |
tant. Historically, dlﬂicums?nd oo Bevveen work, fam |
ur Efy "‘ " .'_-l“.-.‘. B i)W .'.".:. J) .- “:I_, 11 :r.'u{,i -. Jwdt'and |
ued the lone intélfec mlemmﬂs; e e ﬁgiitics that §llummi- |
tual learning at its nate issues far wider |

righest levels. As a result, learning
h::l is seen as collaborative, negoti-
ited and engagi rsonal rers C-
ive has oftgngr!\gtg n held in BDAQgh
'steem. History has not been recog-
ized as a snl;ﬁject that is autono-
nous,

As a consequence, students of his-
ory are less likely to be judged as
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than ‘how women were treated’. The
students should also be taught to|
link the local, immediate and seem-!| -
ingly ordinary issues to bigger is-|
sues engaging the society atid gov-!
ernment. RIGIOS
Each student should be :madecto!
write out a short summary of diffi-|
culties and his neede and Aicmaar 20t

diaianis |




ated and engaging personal perspec-
tive has oftgngnotgggen helc{) in high
esteemn. History has not been recog-
nized as a subject that is autono-
mous.

As a consequence, students of his-
tory are less likely to be judged as
meaningful or potential learners.
However, there is considerable
change in the perception now. Col-
laborative and communicative skills
are increasingly more highly prized
| than lone intellectual activity. This
7 puts history on demand as it helps

sharpen communicative skills.

\  Often, I have been the object of
puzzled stares from youngsters,
whenever I told them that history is
aninteresting and useful subject. The
unfortunate adolescentneedstolook
beyond the narrow career choices
generally attributed to history. To-
day, history needs a marketing strat-
/| egy like any other brand in the mar-
ket. For example, women's histo
can provide students with fresh and
intriguing access points to signifi-
cantsocial and political trends, which
may come handy while working for
an NGO.

In today’s world, people need to
.| demonstrate initiative, inquiry and
understanding which can be devel-
oped through investigative learning
of subjects like history. The study of
history is essential for a well-rounded
individual who is capable enthusi-
astic, imaginative and knowledge-
able apart from being compassion-
ate. It has the power to develop in-
vestigative and problem solving
skills as well as analytic and empa-
/| thetic thinking useful in many ca-
reer options. Likejournalism or even
| the corporate world.

:| But if history can provide such
j| wide prospects, why isn'tita subject
which is as coveted, if not more, as
| science and mathematically aligned
subjects. The problem largely lies in
the way history is taught at the school
| and undergraduate level. A normal
history class witnesses a dull faced
teacher ranting off alecture orworse,
reading from the text. Equally out-
dated is the pattern of evaluation of
the performance of the students.
Only teachers who are extremely
motivated should be assigned the
task of teaching history, forlovers of
history are made not born. The sheer
fascination and curiosity on the
teacher’s face and in the teacher’s
voice acts like a mirror. It is to be
kept in mind that a weakly struc-
| tured classroom regime can be very
dull for students. The pupils reflect
it back. Classroom activities should
be fun but the fun should be de-
§| signed to illuminate.

Therefore, history teachers ought
| to have a developed understandi

} of the nature of the discipline, an
notlike a history teacher at my son’s
school, who smugly told the stu-
dents that the cartridge of the En-
B field rifle evoked a reaction from
Hindu as well as Muslim sepoys
b during the revolt of 1857, because
the cow and the pig (the grease of
which was used in the cartridge)
| were sacred to the Hindus and Mus-
lims respectively.

link the local, immediate and seem- || *
ingly ordinary issues to blgger is-|
sues engaging the society atid gov-!
et e |

Each student should be 'madesto |
write out a short summary of diffi-'|
culties and his needs and discuss it
inthe tutorial class. The pace of feach- !
ing may be varied to meet the rieeds
of all students. The students may be |
made to read different texts ‘éspe-|
cially of literature, which reflect the
history of the period in whigh they |
were written, It is time to qd¢§ﬁmel
spunktothe traditional talk and chalk |
if e want |

ey
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based teaching of histo
the discipline to flourish. ;
A teacher of history shogldtptan |
lessons meticulously, managerlasses |
effectively, teach with enthusiasm |
and engage pupils to their fullest|
ability. The teacher’s focus of learn- |
ing mustbe pupil centered ardbaséd |
on their specific needs. It is imMpeta- |
tive to create interest and motivate |
the students while teaching and-in |
this endeavor, simple pedagogical |
skills come handy. For instance, in- |
stead of dry reeling off of facts, the|
use of Initial Stimulus Material{ISi1) |
or ‘hook’ (which could be a@ﬁ- !
ing image, story or analogy of"&ven
a puzzle related to the topic) can act !
as a spring board for staged' tjues-|
tioning, and leads to sustainedifiter- |
est in the class. ut-ilar |
The ISM should be deliberajshy |
oblique because slow unfoldingsus-
tains interest. Other pedagogical|
devices include essay writifig,” dé-|
bates, fancy dress shows, film streen- |
ings, visual aids etc. In shoet}othe !
content of the lesson should bedrivin
moreby students than by the teacher.
History teaching should involve set- |
ting out tasks for pupils, which age |
ful%of challenges and working outa |
strategy to incorporate, inquiry; tlis- |
cussion and sharing of ideas!i The
reoriented methodology of teachifig |
history will help engage students,as
critical thinkers about the past so |
that they can fulfill their toles as |
good citizens. R
This sophisticated learnirigbrings |
to fore the issue of how to cover kuch |
a vast content. Thus the question !
arises as to what should and should |
not be included in the syllabus,, In |
this regard, it would be worthwhile I
to adopt a broad and balancéd ap- |
proach, linking developmentatoatic |
another and setting them in axvorid |
context. Instead of Flavjng textbeoks, |
which are mere statements of atfain-
ing excellence, the books should also
explore how ordinary lives can be |
rescued from condescension of thosg |
who write and teach history. LA
Here again the role of a history
teacherbecomes challenging, as tru:K
telling is fraught with difficulties and
dilemmas. The teachers need to be |
armed with strategies to help them |
deal with sensitive and controver- |
sial issues in the classroom. At the
end of it, students should be able tb
understand and respond to bigotry,
corruption, communalism and preju- |
dice and the like in a positive man-
ner. !
The writer teaches History in Delhi
University : !




