Going beya
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By Dr Shahi

HERE is a gener-
al observation
that most of our
teacher education
collegesfiinstitutes
dre producing the
‘routing’ kind of teachers who
are least effectuve in bringing a
significant change in the class-
room or the school. And because
of that we do not see any-sign of
change at the sociernl level.

What are the reasons that
hamper the process of change
and slow it down? One.can
count & number of legitimate
factors responsible for stopping
educational change from taking
place at the individual and orga-
nigational levels, They include
schools following wrong pali-
cies, having no Support system
for teachers; relying on an
external examination system or
teaching an unrealistio curricu-
hum.

All these factors are impor-
tant and do play a significant
part in making change happen
or-in opposing it. In most of our
reacher education programmes,
the trainers tuke the central
position and bomibard the par-
ticipants with fashiomable buee-
words and newly-imported
learning theories, Ironically,
their-own practices are-just the
oppasite of what they profess.in
the classroom. For instance, a
teacher advocating a more com-
municative approach might bhe
using a non-communicative
style. Similarly notions such as
collaborative leaming, collegial-
ity, reflection, or & participatory
approach all fall flar on partci-
pants as they see their own
teachers (in this case the ones
giving them the training) doing
just the cpposite.

The teacher trainers occupy a
central positon of power and
impose grand theories on the
participants. Little attendon‘is
given to the views of partici-
pants or to their experiences.
Since the main teaching stance,
in most of teacher education
programmes, i that of transmis-
sion, there are few chances of
meaningful learning taking
place in the classroom. Not
much attémtion 1s given to creat-
ing & congenial ntmosphere for
developing the thinking skills of
participants. The teacher train-
ers tend to ignore a-very impor-
tant principle: that a good
teacher rainer; just like a good
teacher, has to be a good learn-
eras well.

The ontcome is & trained
teacher whose teaching will be
routine and ordinary and whao
uses g teacher educarion degree
ta get a job or a salary incre-
ment, To break the monotony of
this-‘routine-ized’ teaching it is
important that the teacher start
reflecting in & systematic man-
ner abont his or her educational
beliefs, classroom pracrices,
objectives of educatipn, and
relationship with peers, stu-

h

dents and the community. The
reflection process may encom:
pass socio-political and ethical
aspects; going bevond pedagogi-
cal guestions. How can we facil
itate a teacher to become a
thinking teacher or a reflective
practitioner? A number of
recipgs can be prescribed
including changes in the above
mentioned factors, One useful
device, however, is the use of
refective jourpals in teacher
traiming classes. 1 personally
used this tool in a number of
teacher education sessinns and
alwiays gota positive response,

In thiz article, 1 shall now
focus on the rationale of using
reflective journals and their
dynamics in a teacher education
programme. 1 shall also deal
with potential problems in using
reflective journals and how to
cope with them.

The purpose of using reflec-
tive journals in a teacher-train-
ing programme is to allow par-
ticipants to think critically and
analyze their thinking and
actions. This 15 important for
making the necessary modifica-
tions in their teaching behav-
iour which are required for
improving the quality of educa-
tion they impart. Learning
about how to teach effectively s
a demanding and complex task
since it relates to both thought
and action. There seems to be
no single right approach for
learning to teach. In the past,
soveral inservice teacher edu-
caton programmes emphasized
making teachers more compe-
tent rather than taking a closer
look at the process involved in
their professional development.

Generally speaking, teacher-
training institutes and colleges
aoffer quantitatively more theo-
Ty-driven courses compared to
those that focus on practical
learming. This widens the gap
berween what is taught in the
teacher education institutes and
what is practiced in schools.
Few attempts have been made
to undecline the need for
strengtheming the link betweaan
theory and practice,

Reflective journals help to
bridge this gap by raizing issues
critical for teachers, The jour-
nals help participants seeking
personal and professional
growth. They also allow an indi-
vidual to review his ar hor own
thinking and actions allowing
for the development of better
teaching practices and a desper
understanding of what it takes
to become an effective teacher,

Reflective journals are a good
source of revisiting the journey
of professional development for
those who write them, The use
of reflective journals in educat-
ing teachers is an artempt o
facilitate parbicipants to think
critically and look at all possibie
ways of doing things. The
process of writing itself helps
trigger insight about teaching
and that teaching serves asa
discovery process,

Besides, teacher trainers can
not only keep track of the®pro-
fessional development pf partic:
ipants over the period of the
cotrse but can also get useful
feedback in order to make
changes in the content and ped-
agogy of the course,

Reflective journals are differ-
ent from diaries hecause they




