y HERE is a growing lit-
erature on change at
the societal level
through education in
general and teacher
education in particu-

lar. This article takes the stance that
a change which i3 short-lived is easy
to acruire, less difficult to demon-
gtrate, but has littde to contribure o
sustasinable professional develop-
ment. On the other hand long lastng
change is more difficult to bring
ahout, harder o demonstrate in a
short period of time, but is crucial for
sustainable professional develop-
TN

In teacher education programmes
in Pakistan, @ short term, visible,
measurable chunge may be achieved
but the impact of thiz change seldom
miakes s wWay to a school, or if it does
then i gsually temporary in natuee.
Consequently, the professional devel-
opment of teachirs is not snstained:
There are & number of reasons for
this, For instance, there could be a
lack of reconceptualization of educa-
tonal 1deas, deficient teacher educa-
tion programmes that make it diffi-
cult for professionals o re-enter the
teaching professsion, insufficient sup-
port from colleagues; lack of coopera-
tion from head teachers; dearth of fol-
Iow-up programmes to wack performs-
ance, or the lack of Tollow-on® pro-
grammes to update professional
fboth content and pedagogical)
knowledge of the tramees, This arti-
cle focnses an sustainahlé profession:
al development from the perspective
of teacher education and suggesis a
mechamism to sustain the educadonal
change initgated by a teacher educa-
Hon programme,

Before T discuss the possible see-
naric of change, ler me clarify a mis-
conceprion about sustainability.
Sustainability does not mean just
“preservation” but rather that it is an
everdeveloping process. Thus, @ sos-
tainable change is a change thatis
developmental in natore. Now let us
Inok: at some freguent practices and
possibilities with reference to change
as a result of & teacher education pro-
gramme on o workshop,

Ler me start with some possibilities
with reference to educational change
as a result of a teacher educational
programme or-a workshop.,

Poasibility ane
- Thi% sithanoll 15 Very common in
short-term teacher education courses
or workshops. The instructor uses

some tnilocmade activites which are.
bound to *click®;, Also, the materials

used are often geared owards show.

ing instant change. For instance; one:

poputar demand of workshop partici:
panis is how to ingrease their reading
speed. For that, spacially crafted
materials are nsed and activities are
sequented in such'a way that the
easy text comes later to demonstate
an ‘increase’ in thie reading speed.
Similarly some tricks of trade are
demonstrared by the instructors and
in a very artificial context the partici-
pants are given the impression that
they havi undergone change. R this
change (which 15 an illusion) remoins
confined to the duration of the'work:
shop or the teacher education pro-
gramme. When' the participants go
back to theirreal context, they reviert
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o their own familiar style of teach-
ing. This kind of change does not sty
with the individual teacher nor doss
it go to the school where that teacher
15 working.

The second possibility regarding

chonge is perhaps more frequent and
familiar in Pakistani context, This
kind of change stays with the teacher
for-m short time. The teacher tries to
miake use of the leamt strategies-for
some time but due to a lack of a sup-
port syspemiat the school, eg lack of
cooperation by the head teacher and
other colleagues in school, the
teacher after the mitial experimenta-
tion or ‘adventure’ goes back to the
‘comicrt zone® (his or her old waysh
Possibility throee

possibility happe:‘:'s when
participants of a teacher gducation
CoUrse are exposed (0 Some pedagog-
cal strategics. Some participants e
away o few straregies and then stck
to them for the rest of their téaching
lifie, This kind of change is static and
non-developmental in its essence.
Dalin (1993) réfers ro-such situation
by saying that “replacing dne prac-
tice with a new one may simply mean
to replace ome rigidity with another™,
This change iz deceptive bécause the
teachers who keep on using these
strategies believe that they have
changed and that is'all what was
required of them, This belief leads 1o
an arritude of snobbishness and the
process of learning is stopped.

Possibility f

Wﬁ%;;hﬂity with refer-
énce to change is that after a teacher
education programme the partici-
pants undergo a change and when
they go back to theirschoal they
keep an developing and reflecting on
their experience, learning from their
experiences, modifving their strate-
gigs thronghout their professional
career. The core of this kind of
change isits sustainability.

Having discussed the four possibili-
ries with regard o change 1 would
now like to forus on question central
to the whole discnssion: why does the
lineof change have & strong tendency
to come back to the baseline of the
status quo? (Or, why does any kind of
change eventually lead to a situation
where no change in effect has
occurred?)

Here we need to identify those
gravitational forces thar pull back the
rising line of change and make:it a
straight horizontal line of stats quo.
Unravelling the phenomenon of
resistance which 1 would call-in this
article the “gravitatonal force™, will
help us have a better understanding
of why change does not stay in teach-
ers’ Jives and why it doesn’t pass on
to their schoaols:

‘Gravitational' forces

Now I would hike to méntion some
of the ‘gravitational’ forces that may
pull down the line of change back to
the status quo or create another sta-
s .

Individual-based forces

Along with pther Forces that miay
plav & partin the process of change 15
‘the individual himfherself (in thig
tase the teachar), If a teacher is com-
mitted and persistent, the chances
are there that a change is initdsed
and sustained. On the contrary, i the
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teachers are not confident and com-
mitted there are less chances that a
change is initiated or that it'stays for

SO T,

Programme-hased forces

In this section I would Tike (o refer
to some problematic issues inherent
in a typical teacher education pro-
gramme or worlkshop in Pakistan.
These directly affect the imitiaton or
the sustainability of chanpge.

Pedagogical change equated with
educational change: In o typical
teacher education course or work-
shop there 18 extra emphasis an peda-
gogical skills. Teaching is oiten
equated with knowing and applying
some strategies. These strategies, 2.
encouraging students toowork in
pairs; groups, asking them to be more
interacrive, atc, — all socially desir
able —are given o the teachers as a
panacea for all educatonal ills, Littde
effort is made 1o explors reachers

tive praciice, and so onsbur their own
practice is just the appaosite. The wide
gap between the theory and practice
de-motivates the coursefworkshop
partcipants and they tend o think
that theories are meant only for
books or for teacher education work-
shops; there is o link between a the
ary and elassroam prictice in the real
worid,

Transplantation approach vs, reflec-
tive practice: In a rvpical teacher edu-
cution workshop or course partici-
pants are given a handful of recipes
for good teaching. Various lists per-
fining to the characteristics of good
teachers are shared with the partici-
pants with the assumption that know-
ing the characteristics of good teach-
ing will automatically nurn the partict-
pants into good teachérs. In this
model the teacher is not viewed as a
generator of knowledge buta user.
Participants are rarely exposed to
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In teacher education programmes in Pakistan,
measurable change may be achieved but the i
seldom makes its way to a school, or if it does
porary in nature. Consequently, the profession
teachers is not sustained. There are a number
For instance, there could be a lack of reconcer
tional ideas, deficient teacher education progre
difficult for professionals to re-enter-the teachir
ficient support from colleagues, lack of cooper:
teachers, dearth of follow-up programmes to tr
the lack of ‘follow-on’ programmes to update p
tent and pedagogical) knowledge of the trainee

beliefs and notions: about some basic
edurational issués and then build on
these notions, Similarly, not enough
attention is given to atritudinal
chamge. Consequently, the eacher is
not convinced about the strategies or
methods he or sheis=xposed to and
uses them because the experts-say so,
In thiz model of teacher education,
change is not viewed as a holistic
process-but just considered as a tool,

Local problems, imported solu-
tions: Another factor that hinders the
process of change is the-fact that
mest of the methods/straregies teach-
ers areexposed to in & programme
are-alien to their context. Thiz is
guite understandable since most of
the socially desirable themes are
impaorted from the countries where
the clazsroom culture and problems
aro quite’ different from ours. 5o,
when teachers in Pakistan go back 1o
their classes they hardly see any rela-
tionship between what they were
taught in the workshop and what
thisy-are supposed (o tesich,

Conflict between the professed
ideas and actual practice: A stum-
bling block in the way of changeisa
visible gap between instructors’ pro-
fessed ideas and their acmaal practice
Let me explairgthis with a few exam-
ples. | have codacross teacher edu-
cators who prifess wonderful deas
like adopting afumanistic approach,

reflective practice or critical thinking
when making decisions according to
their school community and schiool
culture. Consequently, the teachers
have a fixed and inflexible model of
teaching, handed over to them during
the workshops or courses, which haed-
Iy works in differenr contexts. As a
resilt when the teachers go back to
their school at the end of the course
they often find that they cannor use
the given recipes in their context
which is quite different from the arti-
ficial and contrived environment of
workshops, This leads o a feeling of
vulnerability and frustraton and the
teachers drop themselves from the
purve of change to the smooth line of
the status guo (i.e., they revert to
their pre-workshop method of teach-
ing)

Teachers® self-image of a helpless
consumer: A common fesling among
the majority of teachers js that the
curriculum is handed down to them
and that they cannot make any
changes ta it Similarly, research ic a
scary word for teachers. A typical
teachier education workshop hardly
addresses the issue of blending teach-
ing and resedrch and How a teacher
can enhance or enrich'a given cur
riculom;: This self-image 'of & tny
screw in the big machine of education
i5 further strengthened by tradidonal
workshops, This defeated outlook dis-
courages teachers from mising above
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collegiality, :I%t:]l thinking, refiec-



