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address all the aforementioned
factors simulraneously. This
would have been the ideal
approgch but might not be possi-
ble at least for now. So what can
be done until the fime that such
&N approach is employved?
Should our teachers wair until
we will have good schoals build-
ings, with appropriate facilities,
ideal lass size, a contemporary
curriculum, well-written text-
baoks and an effective assess.
ment system? Perbaps:we can-
not afford to wait that long, One
key factor that can play a vital
role in improving the quality of
education and which is usnally
mnderestimated is the teacher. I
properly empowered through
teacher education, a teacher
should be able to make consider-
able impact on the quality of
educartion that is imparted
Unfortunately, no seritus
artempt has ever been made by
any government (o enhance
tercher raining opportunities in
our country. I am familiar with
these so-called “erash courses® in

which thousands of reachers are
forcibly “trained’ in one go. The
ultimate aim of such courses
seems to be to produce the
inflated number of ‘trained
teachers’ and 1o show this Suc-
cess” (o senior policymakers and
to get letrers of appreciation,
Such reacher training gimmicks
are of little use and bring no dis-
cemible change or improvenient
in the quality of education,

Whar then 15 happening in our
teacher education programmes?
Why have they not been effec-
tive in bringing a significant
qualitative change ineducation?
Muost of our teacher education
programmes focus on teaching
skills, Little attempr has been
made to bring abiout conceptual
and atritudinal change. My
experience as a teacher educa:
tor tells me that no marter how
many new technigues and meth.
ods are given to the teacher, if
their fixed educational beliefs
are not ‘unfrozen’ and if they do
not réconceptualize fundamen-
tal educarional notions, then

change is very difficalr. If we are
convinced that teachers should
be empowered to improve the
quitlity of education in Pakdstan
we need to build in a strong
component of re-conceprualiza-
tion of fundamental notions of
education, e.g, education,
knowledge, assessment, teacher,
student, and educational
change. For instance, teachers
should be facilitated to re-con-
ceptualize the notion of knowl-
edge,

The notion of education is the
foremost notion to be ‘tnfrozen’
and re-conceptualizéd, In most
of our schools the function of
education is eonsidered the
transmission of knowledge,
skillz and values. This view of
education is conservative as it
highlights the significance of
conserving knowledge and val-

tes. Consequently, the emphasis

it on transmission and if educa-
tion is transmitting the knowl:
edge of one generation 1o anoth-
er, it is considered effective edu-
carion. In the prevailing predom-
inant paradigm in Pakistan,
knowledge is viewed as staric
and “out there’, something thae
can be learned through a behay-
iouristic model of leamning, This
model lays extra emphasis on
imitation and repetition. This
view of knowledpe requires a ot
of memarization and cramming
on the part of students as there
is hardly any need, in this para-
digm, to reflect and think criti-
cally,

Related to this view of knowl-
edge i5 the conservative view of
learners and the learning
process The general concepr of
student in mainstream schools
of Pakistan goes back to the
behaviouristic view of the learn.
e1 who is considered an ‘empry
vessel® ora clean slate who
knows nothing and whose sole
responsibility is ro absorb the
knowledge delivered by teach-
ers: A metaphor that describes
this kind of students is that of a
sponge, A good student or learn-
er in this paradigm is the ons
who sits in the class quietly,
bebaves nicely, never disagress

with the teacher, hardy asks any
question and has a sharp memo-
ry to repedat what the teacher
has taught

The conservative view of
teacher is the one wh transmiits
knowledge, skills; and valisos.
The primary aim of the teacher
in this paradigm is to prepare
the students for the examina-
ton, The teacher presents him-
self to the students as a model,
who is perfect in all respects,
someona who should know the
HNSWErS o any question on this
Planet. For this purpose the
teacher can use any measurg
from persuasion to restraint,
from coercion to even physical
punishment. A good teacher n
this paradigm tries.to fill the
empty vedsels (the students) and
expects from students to con-
setve this knowledpe and repro-
duce it when requaired. ‘Thire is
hardly any room for disagrees
menton the patt of the students,

Another importe - notion Ebra
needs to be reco tlired 1
educational changs.
thizs view i5 also s
traditional behavit
where the whole em,
name of school effec
laid on observable ch
where the impact can
ured in the stipulated
time. This view of chan,
very popular with don
projects, does not tap o
important aspagts of
change for the only e
such a kind of chang®
qualitative in nature
difficult to measure
strate.

In this article T rried .
el the notion of quality o)
tion advocating that effe
teacher education could
powerful spurce to bring s,
tivi: change, T stressed the m
to improve the guality
teacher edugation programme
by mot just focusing on pedagops
eal gkills bur also by facilititing
change at conceprual-and mein-
dinal levels. |
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