ver the last several months,

I'have been thinking a lot

about ‘pedagogy’: What is

it? What iz it not? In whart

settings does it appear?

And'in which settings do
people learn and do without it?

As far a5 | can understand, we label ‘peda-
Eogy' as the practices and behaviours of
what we call a ‘teacher’, Qur major refer-
ence potnt for the term ‘teachers” is those
who work within'a system of education, ie
schools, universities and colleges: In other
words, when maost children or voung people
are asked, *Wha is your [favoritefbestiworst]
teacher?”, they know o reply with the name
of a person who leads the classes in their
school. For most of us, this reference point
dominates our understanding of ‘teacher”
while we are in school, and even when we
are out of it (1e., *Which teacher had the
most impact on your life?™)

But then, at some point, many of us also
create a different reference point for
‘teacher”: those people in our lives, from
whom (or because of whom) we feel we have
understood some important value, or discov-
ered 'a hidden potential, or been-able to see
the world — or ourselves — differently,
Many things may distinguish these ‘teachers’
fram those described above, but perhaps the
most abvaous difference is thar they have not
taken this label upon themselves. Rather, it
is what we ascribe to them and their place in
our lives — usually after the fact, while rem-
iniscing or reevaluating an expetience, At
the same time; these “teachers” may never
have considered us their *students’. Again, it
15 likely to be we who have taken on this
identity, based on how we feel we have
‘studied" and understood something (or our-
selves) with, from or because of them.

I'll try to clarify this distinction with a per
sonal example. Mrs Perkins was my
favourite teacher in elementary school. She
read wonderful stories to us; she rarely
scolded anyvome; she let us do creative proj-
ects and was generally warm and kind. 1 do
not remember any of the content of Mrs
Perkins' teaching, but 1 do remember her
demeanour, If I concentrate decply, I'can
think of two ar three other teachers in my
formal schooling, who 1 rémember fondly —
again, nat because of the content of their
classes, bur rather because of the warm envi-
ronment they created (at least for me),

In contrast, my grandmother, who has
nevier been to school, is currently my most
favourite teacher (although she would prob-
ably langh if T called her this in public). But
from her, not only am I learning Udaipur's
local langiage, Mewari, but also discovering
wonderful folk tales with powerful mean-
ings, family customs, local festivals and new
spiritual beliefs, Of late; she has been shar-
ing with me her understanding of daily hiv-
ing practices (cooking, cleaning, growing
food, wearing clothes, etc.) that are in bal-
ance with nature; In addition ta all of this
‘content’, we are building a friendship of
respect and love that will last our lifetimes,

Clearly, there are many differences
berween my prandmother as my ‘teacher’
and Mrs, Perkins as my teacher. Not the
lies which is that, uniike Mrs. Perkins,
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my grandmother cannot rank, evaluate,
reward, punish, contral or judge the extent
of my Jearning andior the extent to which I
follow her ‘teachings’. But more than that, 1
submit, 15 how each experience differs in its
impact on my life, what it has meant for my
own sense of place and work, and sense of
self. Though I have nice meamories of Mrs,
Perkins as a person, T would not describe her
as my ‘teacher’; for she made hittle differ-
ence in how Tsee the world, both from with-
in and from with out.

With all of this in mind, 1 turn to pedagosy
and, specifically, critical pedagogy. If 1
understand correctly, this term refers-to
“the art of reaching in a way thar critically
questions the dominant social, polidcal and
ECONOmIc system, its instmutions, processes,
and attitudes™, It cafls to attention certain
injustices and exploitations, and hopes to
lead students to raise guestions, make
demands, challenge wrong-doings, and ulti-
mately change the system, This all sounds
good, especially when we consider the sever
ity of the crises we are facing today, which
are clearly caused by a particular model of
progress and development.

But the difficulty | have with critical peda-
gogy is that it uldmately traps one in the
same mechanisms and processes that one is
being critical of, For éxample, who controls
the process and content of critical peda-
gogy? The teacher(s). She determines whiat
onie needs to be crineat of, where it is ‘right’
(and where it is "wrong’) to be critical, to
what extent one should be eritical. With ped-
apgogy, it is assumed thar young people are
lacking info-knowledge; they are ignorant;
and this ‘deficiency’ is something only the
teacher can remedy through histher teach-
ings. As happens with television and video
games, young peoplé serve as passive con-
sumers of teachers' ideas, experiences and
info-knowledge — although they may be rad-
ically eritical of the dominant system.
Students may ask guestions, but the ques-
tions are framed within the teacher’s refer
ence points and are typically answered by
the teacher. Or the teacher knows the end
point of the conversation and works o lead
the smudentsto it.

In this way, critical pedagogy is quite rem-
imiscent of the Socradc method. And if we
seripusly consider this similarity, we begin
to realize how eritical pedagogy works
against the principles of critical thinking. As
saon. as ang beging 1o see her/limself as
Socrates — that is; as'the LL*EpEr and dissem-
mator of the mlth‘ — a/he is partcipating in
a kind of prupdgand.ﬂ. and thought-control,
and 14 thereby replicating 8 major part of
the dominant education-econamic-polincal-
social system,

Apain, one might say, “Well, what's wrong
with this? Clearly, the system is terrible. Tt is
hurting human beings-and all forms of life. Tt
i leading to war, violence, hatred, gréed,
etc, Why shouldn't a reacher use crinical ped-
agogy to teach hisfher students to under-
stand and challenge this? Their teachings
may lead 1o real change in socdety.”

I have several responses to this azserdon.
The first is whether thooght-controlling
means (fo matter hine good their inténtions)
can lead to freely thinking ends. As soon as
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critical pedagogy is placed in the dominant
education system, it must conform to the
hidden curriculum: controlling students
through testing, ranking, punishment,
rewards, competition and hierarchies
{whereby they learn toral deférence to
experts and professionals),

The hidden cormiculum alse means divid-
ing knowledge'into discrete disciphines, sep:
arating human bemgs from nature and from
manual labour, and breaking intergenera-
tional bonds of learning. Therefore, although
critical pedagogy may offer youth sorong cri-
tiques of the nation-state, moss media and
market economy, unless it simultaneously
challenges the rest of the hidden curriculum,
it will be helping to foster the attitudes,
desires and mindsets that foel and expand
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